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Section 1: Statutory Context & Guidance

Introduction

At Lisneal College we acknowledge that bullying type behaviour exists in schools and wider society and
can impact on the lives, mental health, and well-being of those involved. This policy aims to help create,
maintain, and embed a culture where everyone agrees that bullying type behaviour is unacceptable.

In Lisneal College, we believe that safeguarding our pupils is paramount and the responsibility of all
stakeholders. We promote a safe, inclusive, and relational school environment where concerns of
bullying type behaviour may be shared and addressed, and where pupils are supported within the
context of Article 19 Measures to Prevent Bullying, Education (N1) 2003 and the 2016 Addressing
Bullying in Schools Act (N.I.) (see appendix 1).

The purpose of this policy is to:
e define bullying type behaviour.
summarise rights, roles, and responsibilities.
explain preventative measures.
clarify processes used for reporting, recording, and responding.
outline monitoring and review processes.

The policy is applied where concerns of alleged bullying type behaviour between pupils have been
reported. For other concerns regarding bullying type behaviours please refer to the school complaints
procedures or associated policies which are aligned DE Circular 2016/08 Public services ombudsman (NI)
Act).

The Addressing Bullying Type Behaviour Policy applies:

e while students are on school premises during the school day

e while the pupil is in the lawful control or charge of a member of the staff of the school e.g.
during extra-curricular activities, school excursions, residential trips, boarding facilities etc

e Education provision arranged on behalf of the school and provided away from the school
premises e.g. Another school in the Foyle Learning Community, Alternative Educational
Providers/Education Other eg Education Intensive Therapy pupils (EDIT), Education Otherwise
than At School pupils (EOTAS), Emotional Based School Non-Attendance pupils and Exceptional
Teaching Arrangement pupils

Ethos and Values

Lisneal College upholds a strong Christian ethos and is built on a strong culture of inclusion, high
expectations and pastoral care. We are committed to ensuring that every young person is valued and
supported to achieve their full potential. We foster positive relationships based on mutual

respect, collaboration and a shared sense of purpose, creating a safe, welcoming and supportive
environment in which our pupils are encouraged to be ambitious, resilient and confident learners.
Through reflective practice, distributed leadership and effective partnership with parents/carers and the
wider community, we are dedicated to continuous improvement and the achievement of positive
outcomes for all. Our holistic approach ensures that each pupil is supported both academically and
pastorally, enabling them to thrive within school and beyond.



We at Lisneal College recognise the uniqueness of every pupil and celebrate the diversity of all children
and young people within our community. Therefore we:.

e We are committed to a society where children and young people can live free and safe from
bullying type behaviour.

e We believe that every child and young person should be celebrated in their diversity.

e We are committed to a preventative, relational and restorative ethos.

e We value, respect and consider the views and contributions of children, young people and wider
school community.

Our vision is underpinned by a set of collaboratively agreed core values which inform and guide all
aspects of school life. These values are central to our ethos and shape our daily interactions, decision-
making and long-term aspirations.

Our Core values (Core 4) are:

Resilience - encouraging perseverance, adaptability and a positive response to challenge
Kindness - promoting respect, empathy and care for others within our school community
Honesty - fostering integrity, trust and a commitment to doing what is right

Responsibility - developing accountability, independence and a strong sense of contribution

Together, these values support a positive, inclusive and aspirational environment where all members of
our school community can thrive. Our school’s vision has 3 core principles that guide all we strive to
achieve.

Happy -We work with stakeholders to ensure that everyone in our school feels safe, valued, and
supported. Underpinned by our strong pastoral care, we promote wellbeing, positive relationships and a
sense of belonging, so that students and staff enjoy coming to school and feel confident to be
themselves.

Respectful - We treat everyone with kindness, fairness and consideration. We listen to others, value
differences, look after our environment and take responsibility for our actions. Respect underpins how
we speak, interact and work together as a community.

Learning -We are curious, engaged and prepared for learning every day. We value learning as a lifelong
journey and aim to develop knowledge, skills and understanding by listening, asking questions and
reflecting. We embrace opportunities to grow and succeed inside and outside our classrooms.



Links to Other Policies

This policy should be read in conjunction with SEND, Safeguarding, Inclusion, and the wider suite of
Pastoral Care policies available on the school website or from the school office by request. These
policies include but are not limited to:

Safeguarding and Child Protection Policy Staff Handbook
Pupil Attendance Policy (Positive) Behaviour Policy
Health and Safety Policy Online Safety Policy
Special Educational Needs Policy Educational Visits Policy
Relationships and Sexuality Education Pastoral Care Policy
Equality and Inclusion

Consultation

We value and respect the views and contributions of our school community. Therefore, as part of this
policy development and review, and in compliance with Article 19 of the 2003 Education (NI) Order and
the 2016 Addressing Bullying in Schools Act (N.1.), we have consulted with pupils, parents/carers, and
staff.

e  Pupil consultation involved: Survey/questionnaire voice, SWOT/focus groups, sharing of EA ABSIT
pupil guide, School Council — feedback.

e Parents & carers consultation involved: SDP Survey/questionnaire, sharing of draft policy, PTFA
focus group, sharing of EA ABSIT parent guide — feedback.

e Staff consultation involved: Survey/questionnaire voice, SWOT analysis, sharing of draft policy,
focus group.

From the Parent Survey - 2026
e 95% parents believe their child is safe in school
o 89% parents know who to contact if their child is experiencing difficulties
e 88% parents know their child is happy at school
e 82.4% parents are content with the pastoral care
e 92.5% parents would recommend this school to other parents/carers

Lisneal College - Staff Survey - 2026
e 95% staff agree that school is a welcoming and friendly place
e 92.1Y% staff believe that the relationships between pupils and staff are good.
e 86.6% staff agree that everyone is understood and respected

Lisneal College - Pupil Survey - 2026
e 83.4% pupils believe school is a welcoming and friendly place
o 79.1% pupils believe school helps them to plan for their future
e 76% pupils believe the relationships between staff and pupils are good
e 56.3% pupils feel that the school value their opinion
e 79.6% pupils feel safe in school
o 77.5% believe there are adults they can talk to if they are worried
e 67.6% pupils feel that their wellbeing is important to teachers
e 52.6% pupils feel that the schools deals well with bullying




Lisneal College - Community Survey - 2026 (17)

o 100% of external agencies agree that our core values are evident in their partnership with our
school

e 100% of external agencies believe that the school collaborates effectively to meet shared goals

o 94% of external agencies believe the partnership between our school and their organisation is
strong

o 88% of external agencies feel their contributions are always valued by our school

o 94% of external agencies feel that joint planning and shared decision-making is effective

e 94% of external agencies feel their engagement benefits the students

e 100% of external agencies are satisfied with their partnership with our school

o 100% of external agencies, where applicable, feel that our school supports the wellbeing of the
students

Section 2: What is Bullying Type Behaviour?

‘The Addressing Bullying in Schools Act (N.I.) 2016’ provides schools with a legal definition which must
be used by all schools to assess reported concerns of bullying type behaviour.

Addressing Bullying in Schools
Definition of “bullying”
(1) In this Act “bullying” includes (but is not limited to) the repeated use of—

(a) any verbal, written or electronic communication,

(b) any other act, or

(c) any combination of those, by a pupil or a group of pupils against another pupil or group of pupils,
with the intention of causing physical or emotional harm to that pupil or group of pupils.

(2) For the purposes of subsection (1), “act” includes omission.

TRIP

While the legal definition, as set out in the Act, is the primary definition, we also use the mnemonic
TRIP. This helps to build a shared understanding across our school community of the difference between
socially unacceptable and bullying type behaviour.

Socially unacceptable behaviour becomes bullying type behaviour when, after clarifying facts and
perceptions, TRIP is confirmed:

T When the behaviour is TARGETED at a specific pupil or group of pupils.

R When the behaviour is REPEATED over time.

| When the behaviour is deliberately INTENDED to cause harm.

P When the behaviour causes PSYCHOLOGICAL/EMOTIONAL and/or PHYSICAL harm.




While an ‘imbalance of power’ has not been included in the legal definition, the Board of Governors
have agreed to incorporate this criterion to help determine if bullying type behaviour was targeted. An
‘imbalance of power’ is present when someone seen with lesser power, is identified as an object of
negative attention. It will be used to validate and confirm the final TRIP decision.

Although incidents usually involve repetition, a one-off incident may be classified as bullying type
behaviour through consideration of the following criteria.

e severity and significance of the incident (See appendix 4)

e evidence of pre-meditation

e psychological/physical impact of the incident on the individuals and/or wider school community
e previous relationship(s) between those involved.

e any previous incident(s) involving the individuals.

A one-off electronic communication can constitute bullying type behaviour through repeated viewing
and unwanted sharing of a post.

The 2016 Act requires school to consider whether a pupil(s) intended to cause harm when determining
if the incident(s) meets the legal definition. In this school, we will consider the following when assessing
TRIP.
The pupil(s):
e capacity to regulate and understand the impact of their behaviour
e developmental age
e additional, educational, special, physical, or medical needs
e behaviours displayed/presenting profile (diagnosed or undiagnosed e.g. Social Behaviour
Emotional Wellbeing, Autism, Attention Deficit Hyperactivity Disorder, Moderate
Learning Difficulties etc.)
e individual circumstances e.g. trauma profile, safeguarding concerns, family
circumstances and resilience

Omission will be considered when addressing bullying type concerns. This is where a pupil(s) is or are
wilfully excluded from a game, activity or group work etc causing potential psychological harm. Pupils
do not have to be friends in this school, but friendly.

Language
We recognise that all behaviour is communication and should be addressed through a learner centred

lens for those who display and experience socially unacceptable or bullying type behaviour. We will
address all behaviour in a relational, solution focused manner aligned to Safeguarding and SEND.

When discussing allegations of bullying type behaviour, we use language that is aligned to the
Addressing Bullying in Schools Act (NI) 2016, and other relevant legislation and guidance (see appendix
1). We refer to the behaviour not the pupil and use the following:

o pupil displaying bullying type behaviour rather than the ‘bully’.
e pupil experiencing bullying type behaviour rather than the ‘victim’.
¢ socially unacceptable behaviour rather than ‘bad behaviour’ or ‘serious/gross misconduct etc’



Any incident(s) which do not meet the legal definition and TRIP criteria will be addressed under the
Positive Behaviour, Special Educational Needs, Child Protection, Safeguarding, Pastoral and Inclusion
and Diversity policies. (Please see the parent and pupil guides in appendix 6).

Journey To and From School
The Act outlines a statutory requirement for schools to implement measures to prevent and address
bullying type behaviour for pupils whilst travelling to and from school. To this end, in our school we:

e Address safeguarding concerns reported in relation to travel to and from school.

Provide timely support and intervention.

Assign staff to support a structured, supervised transition at the beginning and end of the school

day.

Agree a scaffolded support plan to address individual needs, regulation and vulnerabilities.

Reinforce positive and upstanding behaviour expectations through the preventative curriculum.

Engage with student voice about experiences on the journey to and from school.

Promote and develop a culture where all pupils respect the rights of others to travel safely.

Communicate consistently the expectation to include and respect individual rights and diversity.

Ensure effective communication with transport providers (e.g. Translink, EA Transport, etc.) for

early identification and response to reported concerns.

e Provide reporting mechanisms for school and the local community to report concerns.
confidentially

Electronic Communication

The Addressing Bullying in Schools Act enables school to take steps to help prevent and address online
bullying type behaviour involving registered pupils during term time. We acknowledge that negative
online behaviour occurring either in or out of school hours, can harm a pupil’s education and emotional
well-being, and we will support affected individuals. At Lisneal College we are committed to supporting
our pupils to use the internet safely, responsibly, and respectfully.

The Addressing Bullying Policy is one of several school policies that address electronic behaviour and are
reviewed in response to technological developments. As such, follow up is aligned to the wider policy
suite.

In Lisneal College we aim to prevent electronic bullying type behaviour by:

e Addressing key themes of electronic online behaviour and risk through curriculum content.

e Engaging with statutory and voluntary sector agencies and resources (e.g. PSNI, Public Health
Agency, Safer Schools App, Uberheroes) to support the promotion of key messages and online
safe digital use.

Participating in Safer Electronic/Online/Cyber Campaigns to promote key messages.
Addressing reported safeguarding concerns in relation to the misuse of electronic
communication and provide timely support and intervention.

e Providing reporting mechanisms for school and wider community to report concerns
confidentially

e Creating, agreeing and implementing an Acceptable Use Agreements see DE Circular 2016/27

e Ensuring all staff regularly have on-line safety training



Section 3: Methods and Motivations of Socially Unacceptable or Bullying Type Behaviour

The following are methods of socially unacceptable behaviours which, when targeted, repeated,
intentional and causing psychological/physical harm, may be considered as bullying type behaviour:

Physical Acts Physical - negative physical contact, material harm such as damaging or
taking possessions without permission

Verbal or Written acts Verbal or written - unpleasant comments, written, verbal, gestures.

Social/Relational Negatively influencing the actions of others to cause psychological or
physical harm

Omission Excluding someone/others from e.g. game, activity, group work etc

(Exclusion)

Electronic Acts Misuse of online platforms or other electronic communications to cause
psychological upset

(Please note the list is not exhaustive)

Our school acknowledges various motivations for bullying type behaviour which we address through our
preventative curriculum and responsive approaches. This includes all identity or prejudice motivated
bullying type behaviour related to those characteristics protected through Section 75 of the Northern
Ireland Act 1998. Motivations include but are not limited to:

e Ability e Economic Status/FSM

e Age e Gender/Gender identity/Perceived

e Appearance Gender

e Child Looked After (CLA)/Care e Newcomer/Migrant Status
experienced e Peer relationship breakdown
Community background e Political affiliation/sectarianism
Cultural e Race

e Disability e Religion

e SEN e Sexual orientation

e Family circumstances (pregnancy, e Other
marital status, young carer status)

Section 4: Rights, Roles and Responsibilities

In this school, we believe that all members of our school community have the right to be educated in a
safe, supportive, learning environment. We acknowledge that all members of our community have a
role to play and responsibility to prevent and address bullying type behaviour.

Please see appendix 5 which is a table of identified rights, roles, and responsibilities and/or schools
should list below any general rights, roles and responsibilities of staff (including teacher and support
staff), pupils and parents.

The following staff have been assigned specific responsibility within their role for oversight of the
implementation of the Addressing Bullying Policy and associated practices aligned to Safeguarding and
SEND legislation. They will support the Principal and Board of Governors with the ongoing review
processes.




Principal

Vice
Principals

B Headsof
Team
Class Form Learning
teachers teachers Support Staff

Section 5: Preventative Measures

The Addressing Bullying in Schools Act (N.I.) 2016, requires schools to focus on preventative measures to
help reduce bullying type behaviours. The focus of this section is to set out the approaches taken by our
school to help prevent bullying type behaviour effectively.

In Lisneal College we scaffold and promote a positive, relational learning environment where all
members of the school community feel safe, included and valued. Our preventative measures help avoid
bullying type behaviour and contribute to support plans for pupils. They are evident in all domains of
school life and include, but are not limited to:

Whole School Classroom

e SEND, Addressing Bullying, Positive e  Curriculum: PDMU/LLW/RSE (curriculum
Behaviour, Safeguarding, Pastoral Care, map could be included in appendices)
Inclusion & Diversity policies e Structured form/class-meeting time to

e Visible school ethos e.g. essential promote belonging, connection and
agreements, displays, visual cues, positive relationships
celebrations, positive expectations e Cross-curricular activities

e Positively framed, agreed and o E-safety and digital citizenship
communicated Rights, Roles & e Social Emotional Learning
Responsibilities for all school community e Physical/sensory environment regulation
members checklists

e Peer/Student Leadership Teams e Relevant literature and resourcing

e Adults modelling self-regulation, inclusive exploring related concepts and themes
language and positive relationships e.g. empathy, inclusion, diversity,
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Restorative Practice approaches
embedded through staff training and
complimentary resources

Steps to Wellbeing (Post-Primary Take 5
Steps HSCT)

Trauma Informed and Nurture Principles
Celebration of diversity, equity and
inclusion

Parent education e.g. workshops,
newsletters, leaflets etc

Shared education projects, events,
assemblies, key campaigns e.g. Rights
Respecting School kindness day, anti-
bullying week

Vertical and horizontal curriculum
mapping (curriculum map could be
included in appendices)

Wellbeing assessment data e.g. GL PASS

problem-solving, relationships, resilience
etc.

Sacial thinking/skills training programmes
Friendship Education

Strengths Based Approaches
Collaborative Learning/Problem Solving
and Conflict Resolution
Bystander/Upstander Education

Agile groupings and seating
arrangements

Online apps and resources

Non-Classroom

Supervision and transition arrangements
e.g. including buses

Buddy strategies

Social and extra-curricular opportunities
Professional Development/Training
(including for non-teaching and
supervision staff)

Designated safe/quiet/reflective/nurture
/activity zoned spaces

Enhanced structure during unstructured
times e.g. breakfast club, Wellbeing Hub,
homework club

Structures to facilitate reporting concerns
e.g. form teacher, class teacher, Heads of
Department & Heads of Team

Peer Support

Student Leadership e.g. student council,
pupil wellbeing teams, prefects,

Pupils trained and supported by staff
regarding roles, responsibilities

Peer mentoring programme

Senior Leadership training

Prefect training

Pupil led/directed extra-curricular
activities

SOAR programme

Professional Development of Staff

In Lisneal College, we recognise the need for effective, updated, and ongoing training for all staff within
our preventative measures. As such, we are committed to:

e ensuring that all staff and Governors complete relevant Safeguarding, Child Protection, SEND and
Addressing Bullying in Schools training, including those provided by the Education Authority.
« reviewing and amending the content of the Addressing Bullying Policy following training, complex

case review or as directed by Department of Education.

o keeping and regularly updating continued professional development records.

Section 6: Statutory Systems and Processes for Reporting, Responding and Recording.
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As a school we recognise that reporting a concern of bullying type behaviour can be difficult. For this
reason, we have systems in place to enable pupils, parents, and any other person to share concerns
discreetly and efficiently with a trusted adult. All concerns of bullying type behaviour will be responded
to in line with legislative processes as outlined in this policy.

Pupils Reporting a Concern:
Pupils may report bullying type concerns in the following ways:

Verbally sharing with a staff member
By writing a note to a staff member
By sending an email to a teacher/using private message on Google classroom etc

e & o @

All pupils are encouraged to share concerns regarding socially unacceptable or bullying type behaviour
that they experience, display or witness. They should not view this as ‘telling’ but rather ‘talking about
concerns’ with the emphasis on ‘getting help’.

Parents/Carers or Others Reporting a Concern:
In the first instance, parents/carers or others report concerns to their child’s Class/Form Teacher in one
of the following ways:

e Speaking with the Class/Form Teacher through agreed channels e.g. by requesting a telephone
call back via the school office, or by sending a general email asking for a member of staff to
contact them using info@lisnealcollege.londonderry.ni.sch.uk

e By writing a note to a Class/Form Teacher/ Head of Team in the school diary

e By sending an email to class teacher/ form teacher/ head of team

Please note, we do not advise parents to send confidential information regarding concerns of bullying
type behaviour to the general school email address.

Should you continue to have concerns following contact with your child’s form teacher, please contact
the Head of Team, Head of School, Vice Principal

Please note in the first instance teaching and support staff including teaching assistants, lunchtime
supervisors, office staff etc should also report any concerns directly to the child’s class/form teacher in a

timely manner as above.

Responding to and Recording a Bullying Type Concern

It is the responsibility of all staff (including teachers, teaching assistants, wider support staff, office staff,
supervisors etc) to report any bullying type of behaviour concerns. All allegations of bullying type
behaviour will be responded to using the Statutory Process Flowchart (see appendix 2), recorded
digitally on a Bullying Concern Assessment Form (BCAF) Chart (see appendix 3) and stored on the school
data management system.

Upon receipt of a concern of bullying type behaviour, designated staff will:
e Clarify facts and perceptions.

e Check records and previous assessments.
e Collaboratively assess the incident using the T.R.l.P. criteria (Record on BCAF Part 1).
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Where bullying type behaviour has been confirmed and in consultation with pupils involved and their
parents/carers. Designated staff Mrs Loughery (designated teacher for child protection) & the deputy
designated teachers Mr Peters, Mrs McAvoy and Mr young will ensure that parts 2-4 of the BCAF are
completed will:

Identify methods and potential motivating factors (Record on BCAF Part 2).

identify relevant level of support and intervention (Levels 1-4).

Select appropriate support and interventions (see appendix 4) for all pupils involved (Record on
BCAF Part 3a for the pupil experiencing and 3b for the pupil displaying).

Ensure selected approaches are aligned to and in the context of wider safeguarding, SEND,
Equality and diversity, and positive behaviour policies.

Implement, track, monitor and record effectiveness of supports and interventions (BCAF Part 3).
Review outcome of interventions (Record on BCAF Part 4).

Select and implement further interventions as necessary.

Based on the level of progress, revisit BCAF Parts 3a and 3b or proceed to case closure.

Please note details of support and intervention plans cannot be disclosed to anyone other than that
pupil and their parents/carers.

Section 7: Monitoring and Review of Policy

The Act places responsibility on the Board of Governors, in consultation with the principal, to monitor
the effectiveness of the Addressing Bullying Policy. To this end, the Board of Governors will:

maintain a standing item on the agenda, under Safeguarding, where a report on bullying type
behaviour is presented by the principal (see appendix 7).

appoint a lead Governor to liaise with the principal

minute the number of incidents including methods, motivations and how they were addressed
identify trends and patterns to inform future policy and practice development and review.
record written responses to relevant pupils, parents/carers when appropriate.

The Addressing Bullying Policy will be reviewed in consultation with all school community stakeholders:

at intervals of no less than four years, or

following any complex incident which highlights the need for such a review,

when reviewing other associated policies, such as the Safeguarding Policy and the Positive
Behaviour Policy

in response to a recommendation by the Education and Training Inspectorate

following new guidance as directed by the Department of Education.

A copy of this policy is available at www.lisnealcollege.com. Parents/carers can also request a hard copy
by contacting the school office on info@lisnealcollege.londonderry.ni.sch.uk or by telephone on 02871

348888.

Appendix 1:
The Legislative Context:

Anti-discrimination laws applicable in Northern Ireland (Equality Commission, 2024)
The Addressing Bullying in Schools Act (Northern Ireland) 2016

Public Services Ombudsman Act (Northern Ireland) 2016

The Children’s Services Cooperation Act (Northern Ireland) 2015
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The Education (School Development Plans) Regulations (Northern Ireland) 2010
The Special Education Needs and Disability Order (Northern Ireland) 2005

The Special Educational Needs and Disability Act (Northern Ireland} 2016
https://www.legislation.gov.uk/nia/2016/8/contents

The Education (Northern Ireland) Order 1998

The Education and Libraries Order (Northern Ireland) 2003 (A17-19)

The Northern Ireland Act 1998 Section 75

The Human Rights Act 1998

The Children (Northern Ireland) Order 1995

The Health and Safety at Work Order (Northern Ireland) 1978

The Policy & Guidance Context
Implementing Trauma Informed Approaches in Northern Ireland and Executive Summary (QUB

and SBI, 2024)

CCEA Relationships and Education Resource Guidance (2024)

ETl Safeguarding Proforma (ETI, 2023)

Nurture Group Provision Guidance for Schools (DE, 2023)

Draft Consultation: Consultation on the Statutory Guidance On The Reduction And Management
Of Restrictive Practices In Educational Settings In Northern Ireland (DE, 2023) DE, DoH & Do)
Children and Young Peoples Emotional Health and Wellbeing in Education Framework (DE, 2021)
DE/DoH

A Life Deserved: Caring for Children and Young People in Northern Ireland (DOH and DE, 2021)
Suspensions and Exclusions for Pupils in Northern Ireland (DE Circular, March 2021)

Model Equality and Inclusion Policy and Guidance (EA, 2020)

Resource File for Children with Special Educational Needs (DE, 2020)

Guidance on Identifying and Supporting Learners with Social, Emotional and Behavioural
Difficulties (CCEA, 2020)

Mental health care systems (SBNI, 2019)

The Addressing Bullying in Schools Act (Northern Ireland) 2016 Statutory Guidance for Schools
and Boards of Governors (DE, 2019)

Putting Care into Education (DE, 2018)

Safeguarding and Child Protection in Schools: A Guide for Schools (DE, 2017)

Safeguarding Board for Northern Ireland Policies and Procedures (SBNI, 2017)

Co-operating to Safeguard Children and Young People in Northern Ireland (Dept. of Health,
Social Services and Public Safety, 2016)

Miss School = Miss Out Improving Pupil Attendance Strategy (DE, 2016)

Pastoral Care in School: Promoting Positive Behaviour (DE, 2001}

Every School a Good School DE 2009 https://www.education-ni.gov.uk/articles/every-school-
good-school-esags
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The International Context

United Nations Convention on the Rights of the Child (UNCRC)

To:

e Be protected from all forms of physical or mental violence, injury or abuse, maltreatment or
exploitation (A,19)

e Be protected from discrimination (A, 2)

e Express their views, in a supported and accessible way, on issues that affect them, and to have
their opinions taken seriously (A.12);

e Education. (A.28)
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Appendix 2: Statutory Process Flowchart

Statutory Process Flow Chart

SUPPORTING PUPILS WHO EXPERIENCE OR DISPLAY BULLYING OR ALLEGED BULLYING TYPE BEHAVIOURS

Enhanced Accountability for BoG, schools and supporting agencies to deliver timely, individuolised, multi-disciplinary support to identify and addressneed.
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initiation of PLP, PEP, ARAP, Calm Plan, sanction-led. Pt b
UNDCINI atr to adfress presenting SBEW ' Oonsult with Parents /Carsrs t0 agyee
strategies for pupils displaying bullying
typ= behaviour: Update Ssupport Plan / '
BCAF

Track, monitor & assess

progress aligned to SEND COP, vo determine the efficacy of the intervertions & awrnmes for all pupils
involved, whether displaying or expeniencing sogally ummmﬂ:ahﬂ%ngwpehﬁaﬁmmmmmwm
interventions and/or Parts 3 & 4 in consultation young people and parents/carers, o achiewe agreed

—— — —
Comsider timely Review & Outcomes usad to [ m&aghmp | | Consider timely |
refertal to || digitally reoord inform summary ——— record OUTCOMES — refemmal to CYPSP
CYPSP agencies CUTCOMES reporting to BOG. on BCAFFart 4 | asencies to
0 support — I I plan.
pian. Update Update BCAF
The duty of the Board of Governors is to:

Ensure that incidents of bullying type behaviours feature as a standing itam on every agenda.
Oversee reportad incdents of bullying or allezad bullying type behaviour imalving
a regstered

pupd at the school.

uoyd auy Uy papajfas pup ‘pan|oa ‘o) pauajsy axoa Jaifussod puo pdnd yim yavorddy panua) wuins]

analyse statistics and mﬁdwﬂwmwmdmm
behavicur and respond with agile policy review datailing the preventative |
curmculum to address changing needs. |
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Appendix 3: Bullying Concern Assessment Form (BCAF)

Incident Date:

Pupils Involved Role Incident Date | Gender DOB Year and Reg

Incident Comments
Bullying Concern

PART 1 - Assessment of Concern Date:

Addressing Bullying in Schools Act (Northern Ireland) 2016 defines bullying as follows:

“bullying” includes (but is not limited to) the repeated use of —

(a) any verbal, written or electronic communication
(b) any other act, or
(c) any combination of those,

by a pupil or a group of pupils against another pupil or group of pupils, with the intention of causing physical
or emotional harm to that pupil or group of pupils.

Name(s) Gender DOB/Year Group

Person(s) reporting concern

Name of pupil(s) experiencing
alleged bullying type behaviour

Name of Pupil(s) demonstrating
alleged bullying type behaviour

Check records for previously recorded incidents

17



Outline of incident(s): Attach all written accounts/drawings of incident(s) completed by pupil(s)
experiencing, displaying, witnessing (i.e. other pupils, staff) including date(s) events, SIMS record.

Date

Information gathered

Location (stored)
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Socially unacceptable behaviour becomes bullying type behaviour when, based on the information
gathered, the criteria listed below have been met:
The school will treat any incident which meets these criteria as bullying type behaviours.

Is the behaviour intentional? YES / NO
Is the behaviour targeted at a specific pupil or group of pupils? YES / NO
Is the behaviour repeated? YES / NO
Is the behawour causmg physmal or emotlonal harm? YES / NO

Does the behawour involve omlssmn'-’ (*may not always be present) YES / NO

One-off Incident

When determining whether a one-off incident may be classified as bullying type behaviour, the
school shall take into consideration the following criteria and use the information gathered to
inform and guide the decision-making process:

Criteria: Information gathered:
severity and significance of the incident

evidence of pre-meditation

Significant level of physical/emotional impact on individual/s
Significant level of impact on wider school community
Status/nature of previous relationships between those involved
Records exist of previous incidents involving the individuals

YES, the above criteria have been met and NO, the above criterial have not been met and

bullying type behaviour has occurred. bullying type behaviour has not occurred.

The criteria having been met, proceed to The criteria having not been met, proceed to

complete Part 2 of this Bullying Concern record the details. Refer to the Positive

Assessment Form Behaviour Policy of your school, continue to track
and monitor to ensure the behaviour does not
escalate.

Agreed by
Status
On ]
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PART 2

2:1 Who experienced this behaviour?
Select one or more of the following:

|:| Individual to individual 1:1 |:] individual to group [ ] Group to individual |:|
Group to group

2.2 In what way did the bullying type behaviour present?

Select one or more of the following:

O

Physical (includes for example, jostling, physical intimidation, interfering with personal property,
punching/kicking

Any other physical contact which may include use of weapons)

Verbal (includes name calling, insults, jokes, threats, spreading rumours)

Indirect (includes omission, isolation, refusal to work with/talk to/play with/help others)
Electronic (through technology such as mobile phones and internet)

Written

Other Acts
Please specify: -

.

2.3 Motivation (underlying themes): this is not a definitive list
Select one or more of the following:

Age
Appearance

Cultural

Religion

Political Affiliation

Community background

Gender Identity

Sexual Orientation

Family Circumstance (pregnancy, marital status, young carer status)
Looked After Status (LAC)

Peer Relationship Breakdown

Disability (related to perceived or actual disability)

Ability

Pregnancy

Race

Not known

Other

I O
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Appendix 4: Effective Responses, Support, and Intervention Levels 1 & 2

This list is not exhaustive and supports implemented are specific to each individual pupil.

Level 1: Interventions at Level 1 are designed to
support pupils experiencing and/or displaying
socially unacceptable or bullying-type behaviours.
These interventions should be taken forward
while listening to, supporting, and strengthening
relationships with and between the pupils
involved.

e Schedule a solution focussed meeting with
parents/carers of the child experiencing or
displaying

¢ Review SEND CoP and the potential

requirement for PLP to address needs e.g.

SBEW, ASD, MLD, ADHD

Refer, align and link to existing support plans

e.g. Pupil Learning Plan (PLP), Risk Reduction

and Action Plan (RRAP), Risk Assessment and

Management Plan (RAMP), Child Looked After

Personal Education Plan (PEP) etc

Explore the concept of bullying type behaviour

through resources e.g. ABSIT Information

Leaflets and High Five resources

Co-create, agree, and implement a Calm Plan

focused on identifying signals of dysregulation

and any potential triggers

Co-create, agree, and implement a Seeking

Help Plan (ERtBB)

Complete and/or review additional

assessments to build a picture of SBEW needs

e.g GL PASS, Boxall

Use of specific verbal cues, affective statements

e.g. High Five Journal

Use visual reminders of positive expectations

Explore friendship as a concept

Develop social skills/stories and additional

emotional literacy sessions

Enhance structure during unstructured time

e.g. clubs, jobs, supervised safe spaces, zoned

areas, breakfast clubs etc.

Explicitly teach positive expectations

Explore additional opportunities to build

empathy and kindness e.g. High Five Resources,

Roots of Empathy, Restorative Approaches,

Hopeful Minds

Level 2: Interventions at Level 2 are in addition to
those at Level 1 but may involve a shift from
individual support to group or whole

class interventions. The need for group work

around behaviour, could reflect potential

escalation and a wider impact.

e Assign key adult(s) to facilitate ongoing group
engagement, check-ins, and reflection

e Consider access to nurture support, post
primary well-being hub etc to support SBEW
needs

e Review SEND CoP and the potential
requirement for PLP to address needs e.g.
SBEW, ASD, MLD, ADHD

e Refer, align and link to existing support plans
e.g. Pupil Learning Plan (PLP}, Risk Reduction
and Action Plan (RRAP), Risk

e Assessment and Management Plan (RAMP),
Child Looked After Personal Education Plan
(PEP) etc

e Scaffold pupil experience to help build new
relationships/ friendships e.g. flexible
groupings, seating plans. See 'Good
Practice Advice & Guidance for Schools
Receiving Newcomers Including Pupils Seeking
Asylum' document

e Create, agree, and embed additional positive
group expectations and routines

e Use restorative practices, group mediation and
conflict resolution approaches (ERtBB)

e Use role plays, narrative/social stories, and
problem-solving scenarios to identify, practice
and model appropriate social skills

e Use SMART(E) targets (Specific, Measurable,
Achievable, Realistic, Timebound and Evidence-
based) for adult monitoring, to ensure
increased 'felt' safety and connection for all
pupils

e Introduce further group interventions focused
on emotional well-being/literacy, resilience,
e.g. High Five approaches, social thinking
programmes, Apps, cards, Blob Tree exercise
etc.
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e Use play, art, or other therapeutic approaches
e Make alternative arrangements for travelling to
and from school (ERtBB)

Play group games to encourage positive
interactions and inclusion

Create activities, clubs, and events to grow
social communication skills

Review specific incident using ABC (Antecedent,
Behaviour, Consequence) chart

Review transition planning and pupil support
across phases, year groups, schools

Use 'Circle of Friends’ activity (ERtBB)

Use circle time/connect and nurture strategies
Use reflective scripts and approaches to
respond, resolve and restore wellbeing e.g.
Restorative Question prompts, Worth a rethink
activity, Rights Respecting script (ERtBB)

Other. Select further supports and
interventions other resources e.g. SEN
Resource File, High Five Hub Resources
(Primary) Boxall, Nurture, Emotional Health and
Well-being Framework, Trauma Informed, IES
Newcomer Good Practice Guidance, Putting
Care into Education etc.

e Partner with positive role model(s) to reaffirm
socially acceptable and upstander behaviour

e Provide access to School Counselling or other
therapeutic service

¢ Provide opportunities for pupils to experience
additional responsibility, building sense of
belonging and self esteem

e Consider referral to community-based
organisations e.g. mentoring programmes

e Build group awareness of bystander and
upstander behaviours

e Create a visual reminder of group expectations
and routines, e.g First and Then

e Use reflective scripts and approaches to
respond, resolve and restore wellbeing e.g.
Support Group Method, solution focused
approach (ERtBB)

e Consider referral to Family Support Hub

¢ Consider referral to EA services for advice

e Develop a support network to scaffold pupil(s)
in school e.g. supportive adults around the
pupil, seek help/support

e Facilitate intervention sessions regarding on-
line behaviour and safety e.g. resources on
SBNI hub and Safer Schools App

¢ Introduce enhanced social skills sessions to
scaffold positively framed expectations and
routines

e Introduce further group interventions focused
on emotional well-being/literacy, resilience,
e.g. High Five approaches, social thinking
programmes, Apps, cards, Blob Tree exercise
etc.

e Use targeted small group circle time, Circle of
Friends (ERtBB)

e Other. Select further supports and
interventions from Level 1 strategies or other
resources (see Level for list)
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Effective Responses, Support, and Intervention Levels 3 and 4

This list is not exhaustive and supports implemented are specific to each individual pupil.

Level 3: Interventions at Level 3 are in addition to
those at levels 1 and 2 and address bullying type
behaviour that may be more

sustained, complex and with increased risk to those

involved. Responses at this level are led by Senior

Pastoral,

Safeguarding and SEND staff working with pupils,

parents/carers, and relevant agencies to agree

supports under review.

e Arrange and contribute to a multi-disciplinary
meeting to inform ongoing support and
intervention with allied professionals

e Avail of nurture support, post primary well-being
hub etc to support SBEW needs

e Review SEND CoP, update PLP to address
SEND/SBEW needs, and consider emergency
Annual Review as appropriate

e Refer, align and link to existing support plans e.g.
Pupil Learning Plan (PLP), Risk Reduction and
Action Plan (RRAP),

e Risk Assessment and Management Plan (RAMP),
Child Looked After Personal Education Plan (PEP)
etc

e Schedule regular check-ins with a trusted adult or
supportive adults around the pupil

¢ Use multi-stage strategies and approaches with
groups and/or individual pupils e.g. PIKAS method
of Shared Concern (ERtBB)

e Complete, agree and share a Risk Reduction Action
Plan (RRAP) in the context of other support
planning e.g. CSE or Forensic RAMP, PLP, UNOCINI
etc

e Complete a referral and engage with external
agencies to facilitate an agreed intervention
programme

e Consider/make additional referral to community-
based organisations e.g. CYPSP Partners,
mentoring programmes

® Use restorative conferences, prepared restorative
conversations, one to one restorative session
templates and/or adapted restorative questions
for students with complex needs

Level 4: Bullying type behaviours assessed at
Level 4 are complex, significant, and involve a
threat to the safety

and welfare of the pupils involved. Incidents

at this level must be assessed in relation to

the risk posed

to any/all the pupils involved. As such, the

school’s Safeguarding and Child Protection

Policy and

procedures must be applied. Responses

continue to be led by Senior Pastoral,

Safeguarding and SEND

staff working with pupils, parents/carers,

relevant agencies, and Board of Governors to

agree supports

and implementation. interventions at level 4

are in addition to those in levels 1-3.

e Continue in the context of multi-agency
advice and planning to reflect, respond,
resolve, and restore in relation to ongoing
concerns, with trusted adult(s) and/or
mentor(s)

e Review Risk Reduction and Action Plan and
implement strategies to prevent triggers
impacting

e Review SEND CoP, update PLP to address
SEND/SBEW needs and initiate emergency
Annual Review if appropriate

e Refer, align and link to existing support
plans e.g. Pupil Learning Plan (PLP), Risk
Reduction and Action Plan (RRAP), Risk
Assessment and Management Plan (RAMP),
Child Looked After Personal Education Plan
(PEP) etc

e Ensure compliance with current DE
guidelines and safeguarding requirements
when considering suspension based on risk
with the understanding that school must
plan for inclusion

¢ Initiate/review Child Sexual Exploitation
Risk Assessment and Management Plan
(RAMP)
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e Facilitate additional one to one session focusing on
emotional wellbeing/literacy/resilience

e Contact EA services for further advice and
guidance

e Facilitate additional one to one intervention
programme to teach and model the importance of
empathy and kindness towards others

e Facilitate additional one to one session with a
focus on self-regulation and social communication

e Facilitate intervention sessions regarding on-line
behaviour and e-safety e.g. see resources on SBNI
hub and Safer Schools App

o Make reasonable adjustments to support de-
escalation, inclusion, and pupil SEND/SBEW needs

e Provide opportunities to work one to one with a
supportive adult

e Provide targeted support to scaffold appropriate
friendships/relationships

e Refer to Education Welfare Service where
attendance is impacted and EWS thresholds are
met

e Complete a referral and engage with EA services to
facilitate an agreed intervention programme

e Other. Select further supports and interventions
from Level 1 and 2 strategies or other resources
e.g. SEN Resource File, High Five Hub Resources
(Primary) Boxall, Nurture, Emotional Health and
Well-being Framework, Trauma Informed, IES
Newcomer Good Practice Guidance, Putting Care
into Education etc.

Initiate/review of Child Looked After
Personal Education Plan (PEP)

Refer to EA services for specialised support
e.g. CPSS for advice.

Refer to external agencies for further
specialised support e.g. GP, CAMHS, Family
Support Hub, PSNI etc

Refer to Independent Counselling Service
for Schools {ICSS)

Refer to relevant investigative agencies e.g.
PSNI, HSCT, Gateway etc

Complete a UNOCINI.

Further review bullying type concerns
alongside other school policies including
Safeguarding and Child Protection, Positive
Behaviour, Reasonable Force and Safe
Handling, Inclusion and Diversity, and SEND
Policies that are aligned to current
legislative guidance

Evaluate need for specialist provision or
exceptional circumstances to aid ongoing
support and intervention

Other. Select further supports and
interventions from Levels 1-3 strategies or
other resources e.g. SEN Resource File, High
Five Hub Resources (Primary) Boxall,
Nurture, Emotional Health and Wellbeing
Framework, Trauma Informed, IES
Newcomer Good Practice Guidance, Putting
Care into Education etc.
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Appendix 6: Education Authority ABSIT Guides

IIIIIHIIIIIIIIIIIHIlllllllll[ll![l!lll

what is Bullying Type Behaviour? ‘
Tha Avrussing Butiying i Schooss Act 2006 [N} ‘

Bullying type sehaviour exists in all ifies inclucing
To raspond to this, 3 new isw zd on ist ber 2021 in |
worthern Ireland. It provides zchools with one I:gwczﬂranm to assess ol
repartad alieged incidents of bubyirg type in

Tive S sttes that (v ol scvocls:
“Bullying” inciudes, but isn't §mited to, repeated vertial, written or
lectranic communication, By ¢ pupilfs) ogoinst another pupills] that is

| 1o couse piy or marm. This also includes feoving |
sSHmsonE 00t G purpase.”
Yo ssppart & refational and solution focusad approach, we Ro bRger uEe
the wores Dedly” or ‘Victim®.
Instead we tak sbout:

Wﬁﬂ'ﬂﬁ"!ﬂ:‘z;"! type bencwiour”
‘pepir experiemcing Lusyimg type bebowkear:

Behmiour that does not et TAIP is referred to as soCGUy unacreptaie
befowour.

secially unaceep oR g type school will
oport all young peopie i madﬂr:sstr:nhwnwmmm

‘ When is it Bullwng Type Behaviour?

When a corxern of bul!ymg type behevigur is shared, stadf will darify facts,
IEK Brd the rzeds of all pupils mvoived.

P
Skaf? wil mssess the reported intigent using TRIP oiteria and identity
sopropeiate interventions aimed at repeiring relytionships.

Saciaily ur haviowr b lying type dehaviows when, on
the Dasis of me informazion gathered, TR criterin sr contfirmed:

Targeted
When the Sehaviour is TARGETED at 8 spetitic punil or group of pupils.

Repeaied
When the nehaviour is REPEATED aver & period of tme.

When the beheviour is nelb-er&tlv INTENDED bto cause harm. |

Psychological/ Physmal
'When the behaviour causes PSYCHOLOGICAL, EMOTIONAL or
PHYSICAL harm.

A sigrificens One-off can bec ed bullying type behaviour if
| inci:ded in the school policy e.¢g. where 5 cigital communication hes been
nmentionally shared wicely to ause harm.

Addressing Bullying Type Behaviour in Schools {dea.
PARENT GUIDE

Signs that my child could
be experiencing bullying
type behaviour
Your chidd mey nehave differently or show

samie of the following Signs if experiencng
bulying type behaviour.

Preventative Measures

Schoalls aisn to aeate and maintain 8
—] ) g em
AMeswures are pot in plsce to protect and
Suppart thase children end young people
experiencing or dispiaying bullying type
eehsviour to tackie the prookem efechively.

Al mesmbers af the schaal comemmity hawve
8 respons2nifty to prevent and agaress

bullying type dehsviow, whether in person
anvd/av cuniline, es outined in the: school
A —" a- - i'F e i il :'

School stBfY wark with pupils, parents

and crers to agres o remtional, solubion
Maoused plan to support those experiendng
the behaviour erd & separates plan far thase
displmng the bebavicur.

The legistation enabies schools o address
cmline bullying type behaviours ocourring
cutsife school, and/or on the journey to
and from schod| where there is impact on
the chilefs learming.

What should | do if my
child is experiencing
bullying type behaviour?
« Stay catm, lsten and reassure yaur child.
« Rmport cono=ms to sthool Saft directiy

= Azrem a support phan with stai? and yoor
child.

« Review and ssnend the plan with your
child and scivool staff in respense to
outcome ot agreed amhervaks.

How do | report my
concern?

= Reporting procedunes ace outlned in your
schoal policy. Report your concem s soon
as passibde.

= AmEnge an sppomtment o meet pastoral
staft,

= Outiine getnils of your concem and give
st time to gather indormetion snd
consicer supaorts.

j nm'nsdwu_:mnm _I

Smre:nim:mummmnv
£.5. may compilets & By Corcz=m
Aszeoxmest Form for=1 pupils
inahed.
ummmﬂm
deafmition and TRIP mm\:g.
Perents/Carers infomed.
of bulying type of boying Type
behavsour NOT befxviou IS met
met
Socaily w,ls
uraccediabie sehwAouris
behaviour is supDorted using
supperted using Aduressing,
ca.mve Sulying in School
Falicy
muu&:,.mming

mswn}:mmm

ore agresd, implementad, tracked and
mmmwumm
P or if further support is regqui
trat may irnoive ather
Comalsints

PBrents and mrers can access the zchool's

Compimints Pai¥cy on the schoal website or
on request from the schoal office.

Imbalance of Power, Motivation and Methods

Imbalance of Power
When TRIP 15 fully evsdenced, schoals can consider the non statutary, mbatance

Be aware that anly the Northern retand legad definition applies t our schoots.
Furtiver information and sdvice-

of power, as 2 criteria 1o confirm their decsion. K‘ ea: $ ﬁtlnr-mil.m g ga E
Motivation e e srmubl  litociisfenchoohrizo ubl

Bulfying type beh In schoal usisally involves 2 breakd in pecr sublestions feddmning:

relasionships. M i be Totatnd 8ol s OF 1 -.. ustviegschoni gz

based on e.g. race, religion, gender i Y, sexuni an Y. oge, — P

ciid hook ‘aﬁ:r fCLAL y beckground, m#uru(. farmiy ARTI-BULLYING el

corumstances and potticof afftiation. > ALLIANCE E*
Method _ % fext-a-tdsnm nsuum:‘ South Welnegy el - Cleldems

Bullying type behaviour can presant as redvbonal, verbal or physical and @n take 5-‘-;3‘5 Lt s W_mw e

at =

phace ankine ar offline.




Addressing Bull‘ying Type Behaviour in Schools

Wea

PRIMARY

What is Bullying Type Behaviour?
Tha Askewssing Suflying it STl AT 28 ()

Bullying type behaviour exiss in all communities including schools. To
respand wt&s amhmmmmlstwm&tnmum

ilhﬁnmwmdmdhﬂwngwhmmm

The law say= that bullying type belsswiour is mostly repested vertal, written
or electronic comummication by a popil(s) agsinst another pupiljs) that i
intended to camne physical or emotional harm. This aan elso indudes eming
SMEnnE oUt On PUrpaSE

To hedp repair the relationships and to suppart all children invalued, we no
longey use the words bully” or ‘victim™.

Instead we talk about:
. :-Nu:mmhnﬂﬁreww

s ‘pupd experiendng bullying type behaviour”.

Other unkind behaviows can be called ‘socially unasreptahle behaviour”.

When is it Bullying Type Behaviour?

Bullying type behaviour oocurs wher 3l four of the sctions below 2re confirmed.

Targeted
Behaviour is aimed at the szme person or people

Repeatad

Behaviour hapgens more than ance

Intenticnal
Behaviour has been planred to cuse harm

Psychological /Physical

Behaviour has caused emotional and/or physicz! harm

A sericus One—off Inddent can be considered bullying type behaviour (if included
in the schoal policy) €. this may invoive the repeated sharing of an ankind
messsge or pl:tum andine to cause hkarm.

|
]
|
|
|
!
|

!mbalance of Power, Motwatlon and Methods
What if you feel others hawe more power?

When assessing 3 cancemn, schoals can consider if same pupils irvolved
appesr more pawerful than others.

Why does buflying type behaviour happen?

Y Bullying type behaviour in schoal usually involves o breakdown in peer

refationships. Motivation can be r:lmd to vuinerahie, or minosity groups
based on e.g. rece, raligi Y f G ion, (disjability,
Gge, GOPEArmIceE, d:ffdl‘no*ud after (CLA) commumity beckground, cufture),

Jamily arcumstances ard political affifetion.

How does bullying type behaviour present?
Bullying type behaviour can present a5 relatiaral, verbal and/or physicad harm
and m@n take plaoz oniine and offine.

17 I¥you feel you are experiencing bullying
— type behaviour
Talk to someone you trust
oL - striend
- porents/carers
- r - teadvers
-  hmdhtime supesvisors
. Orm-mmmﬂtmrhonu-s:houl
commumication spp e g Seesaw, Goagle ch=room, Dojo =tc.

—

1
~ What will happen when you tell a teacher?
Ly
e

Your tencher, with schoal [eaders, will suppart all children
involued in o relationz] wey. They will:

e sk you o share the detnis of your worry.

keep o digital rezord of what you tell them and the support
plan_

oonfirm iF the behswiour you desaibed is socilly
nacoeptable or bullying type behaviowr.
with parents or cawers, agree a supportive plon for all children

invchred, to help put an end to the behmiours causing
_r distress.

if a friend needs help

Thank your classmate for trusting you |t rmay have taden a lot
of courzge for them to tell you.

Let them tell you what s wrong and listen. Once they are
finished, rmasure them that it wes ok to share the concern.

Enourage your dasmste © ask 3 rmember of staff for help.

Accornpsny them to share their concern with 2 5= member
wive will provide support

‘ ‘ Bullying type behaviour is usually
when someone is repeatediy and
deliberately causing hurt

Be aware that ondy e Norihem iretand legad detinition npplies to
aur schoods. Further infarmation and adwvice.

wea o @B (G SAEER

| AHTI-BULLYING
ALLIANCE




Addressing Bullying Type Behaviour in Schools (ea:
POST PRIMARY

what is Bullying Type Behpviour?

Balyisg 5y0e Betavicor st = ol comeuniBen inchuding echosks. T
mapend o Uiy, & sew [ corermaced o Tt Septucrber 0 i Nershem
Sniarel. B provices achooie with oee legsi defi=in to amem ofl eparted
alaged tncidure of bullying Sypw Sebeviour n achook

The deces toweny that in ol chosiy:

“Paliing” Inchudes, but ket Amited o, repeoted verbol writien or
iectronk commrvestion. 8y 0 puplin) spatut arother pusdln) thot (r
intended b coume piwakesd or srotionsd o, Ths oo includas bawing

somecns eult on poTpase.”

] reationsl acd soirfon Iocsaes the
L] - w-uw--

ntmadd wa talk about:
wrmn::u-w

Pupll exparancing baliying type Sebovios .

et meicrar Siat dows rot masl TRIP b rrderred 4= m seclafy unacarptsble
[L.n TS

VWikather socislly uneocsptable G beilying type behawioer, echool wil
anport ol yoeng penpis vched 1o adén the betordar offs=vely.

what to do if you need help?

Spuak w0 s Adult You Truzt

Souak fo » demily marber, Form Tk, Heed of Year, Hesd of Pastensl
Car or other exfe schdt whc will ke s sgree & sapport plen.

¥eag 8 Pecord
aep & reczed of what's beer going on.
aorrmneeien

L

T Regert nepropties
o the wole mesis company snd bioch the saer. Dor't

Tom ey st t0 contact a frew, confiderdal

baipline ag Chidizs 0800 31 13
Sy Pasitie

Kantity opportuntties I mest avwrfrisnde. Ry moming, e or afier
achos! s=SvHe

4

oire

S havn dons e dght fhing I coming toreerl.

foars on fhe peaitest in your He.
Celsbrale your sricua

: 9
Pred baalthy wagn = reles shes mch s sasrcs, sadtisfion, poales
mitait, jon » sportacet sad d6 ting you sajoy.

Othar things o do In school:

Zosak T your Sudent counc sbout setfing sp & psaT APPEt whams;
or & dudent divenily, sqully sod Indeston conmitee.

when is it Bullying Type Behawviour?

- | 3

Whan & amaarm of beliying type behavicour b abarsd, steft will cerfy Sscts,
serEptio snd tha inchetusl needs of ol puplls ikl

St il zaets Hha repertssd Inddant wing TAP e and Ldantly
mppropriate misrvenero smed i repsiring e sfionshipn.

Socully cnaccs pishis bebuviow becormes brllying type bshevowr shar, on the
baste st e Ifsrmation gethered, TP oteds e confimsd:

what will happen when
1 report my toncerm?

oan report 2N
Siwfl will suppor:
oo reisti onally i S mith
enitory puidsnos.

Coscarrm ww migorted fo schoo! aft

Targeted
Wihan the bSshevwour b TARGETED &t a mpactiic prpll or group of pupls.

Stafl gettar rior—etion and mad
the cosrem sigitaly a.g. they mey um
# Bliying Comcam Assersnest Form
tmrar].

Repaated
‘whan ts bshavizie b HF LA over s perod of e,

Tivs lagn! dafiniion ead THTP criteris
e B sermens B hwiowr. Parety)
Corms cormetes.

Imbendona!
‘Whan the betewtour k¢ Zulbarely INTERDED to —muss bsrm.

[ECIERTUR TSR TER SR TE T

Psychologial/Physical
Whan the tshavicw csuse PYCNDLOGICAL, ERAOTIONAL or
PHYHCAL harm

Lage defniticr
of butying type
bubaeiour 6T

A 2ign¥ficans Ona-off Isckiant cn be comidered baiying ypa tahnrdour B
inchaded in the schoc! polloy a.g. whem & digitel ommuricatior hay bssn
Irterionely chased wisaly = e harm,

Wiy dioan buliying typa bebaviour happas?
Befying typs tetmviowr In sdionl wiualy luchers a bresialosm b prer
miaticeshise, Mathmiize cms bs reled B vdrerstls, or miscrity grows
Desed o a.g. som; religion, penider idkmity; mxmml srieniofie, {2ty
a3, cppearorce, il iooded ofter community bacigrousd ctral
fomdy ci=umutfonces ond poltes!

How might bullyieg typs behweiour pressnt?
Bedying typs beheviour cas pressst m reiaticral, vertel, or gl o oo
take siece online wd afirm.

irehahnos of Posw

Whet anmasisg # ssrcen, schcols an conider if e pepis lnvchad
Epaar mere powsiul Suar ohens.,

npporied uling T shool Addreming
Bedying Policy.

ARTIBULLYHG
S ALLIARCE

Soiclion oriertalsd mupports for o
gl Ireotrsd sgresd, Impiecanxd,
et wred reviewnsd o Jefiarmina B
s slbun®on hee Improved or # ferthar
mipparl o mgquinsd that o el
ather gEnceL

&

if a friend shares
that they are being
Sullied?

Thenk your frisnd for Torting you
o Emn withoutirsmeton

Mirresing. Focunindely on what
you wrw baieg Sold and show you
wa {nsing withowt ghving Foar
apinks.

Uss Biody Langusge. a.f. md,
ks aye contact £ any You e
Irtpring.

sl grastions arsd des’t nuh G
comesmmton m & (= importent
St yeuyr ieforwd lonls haard sed
mpportad.

Appronch & ria® ms ber i you
sre concemss) sbout yar friseds
mxfuty and weltshyg. Incurge
Sramic ok o o spasprhis
el

Bs swsrs that only Ha Korthees telad
ingal Ssfinitics. mpplien 4o cesr schocie.
Ferzhar mrormarson and sdvice.

sea i

rardsslyroenid’

T
© SALER




Appendix 7

Addressing Bullying in Schools Act (NI) 2016: Reporting to Board of Governors Pro-forma

Reporting timeframe and date e.g. Term 1 2024-25

Staff member reporting Date of meeting

Number of allegations of bullying type behaviour

Number of cases that did not meet TRIP criteria

Number of cases that met TRIP criteria

Number of cases ongoing following confirmation of TRIP criteria

Number of cases resolved following confirmation of TRIP criteria

Identified methods of confirmed bullying type behaviour and number of
each e.g. Physical - 3

Potential motivation for bullying type behaviour and number of each
identified e.g. Racism - 2

Support and interventions in place for both pupils displaying and
experiencing bullying type behaviour. (Yes/No)

Emerging trends identified and how these are being responded to.

Areas identified as priority for School Development Planning.

ABSIT
=)



